
Pedagogy for philosophers 

Spring semester 2017 

 

Preliminary schedule 

19/2. Introduction (LGJ) The aim of the course. Introduction to the individual 

development work. Division into groups for group meetings. Discussion about chapter 4 in 

Kasachkoff (ed): Cahn: How to improve your teaching. (This text should be read in advance.) 

 

26/2. Practical hypothesis testing (LGJ) 

 

5/3. Gender issues in teaching philosophy (Maria Forsberg?) 

 

12/3. Examination forms and taxonomies for marking of essays. (LGJ).  

 

19/3. Lecture training in front of camera with discussion afterwards (Geir 

Gunnlaugsson, m.fl. UU) 

 

9/4. Teaching philosophy in secondary school (?) 

 

16/4. Oral presentation of group discussions (Andreas Stokke) 

 

23/4. Seminar on the individual development work. Course evaluation (LGJ) 

Group meetings 

The students are divided into groups of four-five. These groups shall meet at least three 

times for discussions and answering the following questions. Groups report their answers at 

the session at April 16. 

First meeting 

As preparation read chapters 1–3 in the textbook. 

(1) What should a student, who only has taken very few philosophy courses, know about 

the character of philosophy?   

(2) What should be the content of a general introductory course in philosophy?  



(3)  Are there any philosophical skills that a student should start training already in 

his/her first philosophy course, and if so, how is that achieved? 

 

Second meeting: 

Preparation: read chapters 6 and 10 in the textbook and the papers by  Gill, Thomason and 

West. Discuss the following questions: 

(1) In the above mentioned papers it is taken for granted that students should be 

`activated’. Is it a desirable goal and if so, what kind of activation should we strive 

for?  

(2) Make a list of methods for activating students that you know. 

(3) Try to judge which of these methods that should be tried firsthand.  

 

Third meeting 

As preparation read chapters 14 and 16 in the textbook and the paper by Eflin. Questions: 

(1) To what extent belongs training in argumentation and critical thinking to philosophy? 

(2) What methods for such training would you recommend? 

 

The individual pedagogical development work 

In this part of the course the individual student shall develop some teaching material, 

either to be used in teaching or as basis for his/her own teaching preparation. It should have a 

distinctively qualitative character. Here are some suggestions: writing a pedagogical paper, 

develop an idea for a teaching session, or developing a new way of examining a course.  

The topic of the individual work shall be agreed with the examiner at the beginning of the 

course. The result should be submitted both as a written text and be orally presented for the 

class. 
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More items may be added by invited teachers at the course. 

 

 

 


